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^ ,This booklet is intended to/'pravxde teachers with 
suggestions and ^deas .for various activities they can undertake with 
students to acquaxnt thein wi;th the ethnic heritage of their countty^ 
their city,^ana themselves. Suggestions and ideas/ are modifiable -or 
adjustable tb flfeacft individual classrodm.^situation and "4:eaching ' 
style. The booklet is, not inteivded as a curriculum or ^eachers" guide 
,for a unit or class *ifQ„ ethnic siudies. Suggestions and ideais 
presented have the^ ainr- of hfelplng an elementary school child ^ ^ •! 
apprecia^te Kis heritage' arfd' tradition! Part I addresses the necessary 
background in the study 'of ethnicity and explores "who am I; wherfe 
did I come fromr^and reasons for- immigration* *• Part'II addresses . 
♦^what is my heritage,,"* focusing cm the^e.thnic festivals Including^ a 
series of activities such\as ethnic parades, p'otluck suppers^ and^. , 
celebi;ating/a holiday a raohth'. It is concluded that ethnic ' studies 
t ep recent ..^e way of helping. children develop a positive ima?fe.» The 
inclusion of ethnic studies j^nto *the School curriculum is urged* 
{Author/AH) ^ ^ / , * 
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The follo.wing material was developed unjler the auspices 
. of the 'South East Michigan Regional Ethnic Heritage Studies 
Center through a Title H.fi.W. grant during 1974-1975 • 
'This*'lian(;|lb'ook is being field-t^st^d and your written com- 
ments are v/elcomed* ^Ad^itional copies of .this and other 
ethnic studies classroom cind teacher dev.elqpment' materials 
are available ^t: * 

South 'East Michigan Regional 
Ethnic Herit.age/Studies Center 

7.1 East ferry „. ^ ^ 
Detroit, Michigan. 48202'. 

v(3I3> 872-222.5 ^ " 



PREFACE 



In order to commemorate the Blcfen.tennlal Celebration, the South 
'East Mlphlgan Regional Ethnic ilerltage Studies Center has committed 
itsWlf ' to 1h^ publication of ^everal'Cultaral projects Which will help , 
^yoiing people better understand their ethnic Amej;jlcan backgrounds 

Thlahandbebk was compiled by.B6\^erly SimpkinsP, a. teacher in 
the E>etrolt PubllW School System, It will serve as a' guide, to other' 
teacl^rs who wish to provide their students with an understanding 
of their Americcin»heritage^ . 

; ^ \ ^ - , 

Through the use of creative and thought-provoking projects , the * 
LookleJ^ provided valuable direction for t^acilfiing the elementary school 
child about his ethnid roots, as well as giving information about > 
migration patterns^ The appreciation of, other ethnidloultures Is . , 
ei^peclally facilitated by the cuJinin^ting activity of the book, the " 
ethnic iestival in .the. classroom or school, Y. ,^ - 

• The background material and activities , arranged in a concise 
and eaglly-^read forrqat, are avaitable for immediate use by a busy ^ ✓ 
te'acher, Ms, Sirripkins also Includes a biblipgraphy which will 
sisslst\the' teacher who wishes .furthec-ifrfbrmatlon , 



/ Joanne Bock ^ ' , 
• Editor of CulturaFProJects^* 

^ South East^Mlchigan Regional 
Ethnic Hel'itage Studies Center 




About tfhsrauthor 



'Beverly Simpkins has beeA on the teaching staff of the Ferry School 
in Detroit, Michigan,, for the .past year and^a Jialf , She teaches in the 
plato6n syste-m and hasAaught both science and spciai studle? on the 
iourth, fifth', and sixth gc&de , levels. Prior to. this , shetaugt^at 

' Baich^^Qflool for six and one-half years, * Shells a graduate o$£^9ago 
State University, and received hfer early education in the Chicago • 
Public jSchools, She and her Jhusbartd^ currently reside in ther Detroit area 



♦ America is a counlry made, up of many diverse groups, eoch having an - 
ethnic ba^ckgrouad rich in,cu(hjre, Waditions, and heritage,. During the, 
more than' tv^b^ years of Wr country's existence, the variety .in- - 
our backgrourfd hos graddoHy boxx>me les^ obvious J^ecause of stresasn the 
melting pot theory whith has attempted to create an omolgamafed. "American 
culture, Although €Kic)h group has contributed to" this merging of cultures^ 
individuoT contributions of each efhnic.groupJiove been overlooked. Many 
people don't know the origins of foodi^ the/ eat, holiday customs they 
enjoy, word|.they use. in short> they don't know o^great deal about their 
own or their neighbor'srethnic backgrounds, • • ^ ^ " ' 

' America was planned, built, and setffied b.y^an)> differer^t peoples;- 
yet those who have written puf history in the past did not corisider^is , / 
an Important, factor^ America isp ifartd of many cities,, each unique and * 
hoysing a multitude of peoples wh6|«. plans),^ hopes,, dreoms,. and hard work 
>tentinti thei? fioundotioh. Y6t; J^ittJe import has been given fo this fact ^ 
irfthe vast amount of written material pn i-he. history of American cities. 

As the eve of America's two hundredth birthckiy approaches, many 
' whp ore concerned about America Vfu.ture believe that it is time to 
learn.obout me ethnic herMSge of America/ its cities and people. It ' 
15 hoped thah through lec/rr^ing, people will develop a new pride in them- 
sely^, who ^hey ore, .where they come trortj, and whoi" they hove contri- 
buted to this country. . ^ . 

- The first place to b^in a serioys "study of ethnicity is In" the cla^- ' 
room; Tne intent of th« booklet is to provhde teachers with suggestions 
and ideas, of various activities they gap do with stjjdertts. to acquaint them • 
with the ethnic hewtage of their country, their cify, and themselves^ 

Th^e suggestions and ideas can be modified or adjusted to fit each 
individual clossrootij situation and ^teaching style. ^Specifio^information. 
regarding foods, muscc, dance^ customs, holidays, dress, language, 
religion, history, famous people^ etc;, "of individual ethnic groups hos 
b§en omitted Recuse of the sj^eer volume of this type of materiaU The 
. infomlation in this bdoklet has been simplified so 'that teachers and students 
can explore certain aspects of ethnic cu If ure for the particular group ^ 
under discussion. 'These suggestions dre-,merely ways to utilize ihh infpr- 
mationv.conceming ethnic groups in the school or classroi;^ situation. 
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V* * This IS nbf intendeS as a curriculum or teaclTers' guide for d unit- - . " * • " • • • v 
' or clais in Qfhnicl5lvcliB$. These are onl^ suggesrton^^^^ , • * 

ma/'bfe incorporated as pcfrt of a schotiPs prcwfram whenever Hma or need 
-^p^mtits. AAany of them^n bp useli Jn the homero^^ \ ^ ' ^\ 

dTassroocri as parVofo ceding or socipl 'Studies le^^^ They.might olsov 



be used as^sckoorp;5<5[ects# •In ony^gv^ep^ th4/al! have ,the. aim qf helping 
art dlemerttopy school child appreciate, his heritage gnd traditioni ' * 
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Before any sigrtifi cant prog^ess cgh be tnade irtvolvingretfinrc shinies, 
U is necessary to delve into some of the fijctors thatjdenHfy a person as 
belonging to an ethnic grouf!),^ Students should betnade aY^dre of'the fact^ 
that'all people 'Irj Ameriiig.came fr6m some place efse'rfion^ years cgtt, 
and that, generally, the part of the w'orlcl their ancestors qame fr<Sm 
determines their ethnic group; • ; 



WHO AM I - V/HEKE DID COME FROM?, 

The following assignment illustrates thfe concefit for the child that 
all Americans originated at some time- from another. part of the' world. 



.... PJ^OJEdr I » : . ' 

■ .. - . • 

r« « » • . 

* Hqvle students cut' out picture^ of various kinds of people from 
magazines and ojd n'ewspape^rs. On ^ laige map of the world^ * 
paste the pictures onfthe continents fronjwhicfi the. people • 
OP j^heir ancestors came (Btecks on Africav Onentals on *Asia, 

^' '/ . ' / *' 

Caucasians on Europe, Indians on North Amemcp;, etc,).* this 

can be done mdividually or as a group. Asy^g work with the stu- 



dents, discuss the placement of people and^the variety of peoples 
they see around them (on televtsiony out shoppinrT, in'ths movies,, 
etc.). Have the children observe tKat^ly^lndians are placed in 

• s I * * 

North* Americd'but, they see many diffe^-enh people arouncj t^w«. 
Where did they come frorci-?^ , ^ - ' / . * 



-PROJECT 2 . . , ^ 

^ Students jcan also be encouraged to discuss^ with their |xirents 
and relatives their respective ethnic batkgrouads,^ the origin 
bf -their ancestorsVetc. Somp pqssij^le ways in which to use^fhis 
infoj;pidtian might include: / . < * 



\ Th'e^makirig oRirvgirkers with the child's name written on 

• them;- TheyNCC)uld b9 placed/on the^map in the orda where 

the child's parenh or ancestors originated. Wt^shoufd be noted . 

* that some children can belong to several ethnic groups through 
the intermingling, of different group? and thaf some children > 
have had ancestors here so fong that theyjmay not be able to; . . 
trace theii: heritage* - When" stOdyi rig geography, a marker 

I. ^ 

cou^d be highlighted when the part of the wotid oT child's 
^cestors came from is featured* If Uiere is a lotlge segment, " 
of children in the^class from one particular ethnic ^roup^ 
special emphasis fhay be placed on their country when studying 
it* If the country is not a part of the curriculum, it should be, 
" <JC^^ by usihg stipplemehtary materials'* * . . 



• * . ' ,pR0jecT'3 " ,s/ '■* . , * 

Another way to make cKil'dren dwore'of 'ttiesr ethnic.bdcl<ground ' 

and at ^^h^ sape time look at thlfeir ancestors and tbpse- people 

that came^before thenris: ■ x ^ — ; . 

Help the' sttjydents develop^ family tree.. Much of theire- 

* search work, has to be ddne^at hom^tind with +he help of 

' grants. The students and teacher may trace the family back- 

' ground in as much detail as fhey wijK Of h possible. It could 

- . ^ . >5 " . 

• be limite^l to immediate 'family only and/, +herefor^|»or?it' ;^ 

1 i • ". .. ' ^ 

» irifomiation concern!t|g uncles^ auntSi; cousins^ ^tc, *The 

^ ' stlrfenfs would make tlje ^mily 'tree and put on Jl/'the^name of 

tf)Q person, his relatioqship to. the farrtllyv and.where the 

j^ers^ was boij>. If the p'ersonr was bom in the.UiS,At,"the- 

.ethnic group or'^roups should be inclOded^ The family free 

- might take the fonri in this illustixation:' ' \ * 
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' REAsoMS Foir immIgration ■ 

' . • ' ^~ ; ■ / , _ 

.-If students have parentsV^rarvdparents, etc. bbi;n in another -country, 
ot another port of America, i'hey could be asked to find buf why the rela** 
tTve left his home^o come here* Redearfch could alsol^e done to findout 
vyhy various ethnic "groups came to, the United States on even clpser to the 
child's 'home, the city of Detroit* The fof lowing Proj ects jore bn .effect- 
iv^e meahs for utTinrinS^thisJnformation. \ - ' 

% ' '■ • ' ' y ■ ' •'. 

" % ■ "pROJEcf i r ■ • . ' * ^ 

, ' • ■ ^ ■' ■ ■ ■ ' 1 "v " . 

THe^ class is divided up Into group* with 2 058 students in 

each grcjup* Eoch group selects an ethnic grouf) and makes'q j 

. sandwich bodrd using^pcsterboard with soma dv^sign or^plcture^ - 

^ bn the front to represent .fheir group. (See accompanying 

^ ^ i I lustration. ) ^ ^ . ' 



Now the sl'ifden)5 writ^ a short story, or poem about the reaisons ^ 
their ethnic group jcafrie to the United States of to the city. 

This v/ould be-on example? ' , . . 

» * * • ^ 

- :^ ^ I orri 0 Puerto Ridan ' t 

I cam^ Tpr the promise^true * 
To have^a^home and tf'jdb 
And enjoy liTe under the sky blue. \ \ 

A program is arranged in which'the child. receives. the opportunity 
to tell his story or recitb his poem and wears the sign» " * 



T 

/ ' 



At the end, all the children come together and recite the 
first few lines of the poem on" the Statue of Libert/ or any poem 
. about the diversity^ of.people/m America... One child may dress 
as the'^totOe of Libferty and come ih at the conclusfono This 
can be done on the stage or as two students moye from room to 



room. 



I 



Another Way to use fhe inforrnation concerning reasons for immigration 
to the \^J>.A, is : " 

PROJECT 2 . ■ ■ . 

The students could make a list or chart.with the ethnic gS^up/ 
on one side and the r<kjsons for tmmigrqtion on the other side, 

• ■ T . 

The^students could be arranged in groupsp^ and the group having — 
t^e mos> ethnic groups would receive a prize. The librqry, on , 
encyclopedia, or wo^ld history book j*nay be used to. obtain infor- 
mation, • After the information is Listed, the teacher or students 
would make a bulletin boatdoutlining the reasons ^people move 
from one place foartother, 

f * 

At certaih times in oor history there have -been great movenrents 
info the cour/tryof specific ethnic groups. Research could be done 
regarding when there was the greatest frifl^jx of certain ethnic groups, 

. • 14 ■ 



where they settfed up^n orri vq I ^ ^qnd, how they.Vere QQcepted > Some 
projects employing this inforrnation migh> include these: . . 



PROJECT 3 ' ^1 : 

Make a Hme line starting wItfT'/inericxj's beginning ir^^j^d and 

ending with this year, \975. Place on the Hme linp, dt the 

appropriate time, %e inamq of the jethnic groups thqt had the 

greatest numbers of emigrants to the \Unit6d States during that 

time, Also,„ note where^th/Sj^^sttled, Teacher and students 

"» * * ^ 

then write an "Ethnic History Bdok of America" whFch would 

illustrate from 1776 until* the present, which groups came' when, 

where they settled, and the reasons which motivated them to come 

• to the United'States* The same project coulcl be used to Hlus- 
trateJhe local ethnic make-up, drigins, and distribution in the .sfote 

- or city 'of 'Detroit • V ^ ' 

, ' • t, >' : 

PROJECT'4 . . ■ • 

Local hisfory sources can be used by the teacher and students 

* in understanding the ethnic bqckground of the city. Old newsr** 
papers, deeds, county records, interviews wi esidents, 

nsus reports, the library, or any other resourc%tan oud in 



1 

tracing the ethnic character of a suburban neighborK^ or an 



old neighborhood in the city. What should*emerge is the' 



pattern of movemsnt of 'groups in>o aijd outsWe cif the city 
through the* years Student could dlscu<5 peasci^iS for this 
rDovement (better job.opportiSwties, a sense of -security Within^ 
the" envjroftment which in turn oljow^.tfie'familj^ to move out of 
^e eth.iic ghetio, etC;)» "The ethniq composition qf the neigh- 
borhood at a gjven time could be compored to the group that 
•was. emigrating to^the city at thfe same time, ^The^o may be 
the ^wme. A discussion could be introduced emphasizing the 
tendency peopld^ have to stay together in new situations ond' 
therefore, creating neighborhoods with an ethnic character. 
The fac^ that relatives shay close to one an9ther could also^ 
be introduced^as a possible topic of discussion at*this tin\e. 



; ' PROJfGT 5 

"If time and jmoney permit, of are^ovaflable, field trips could 
be taken to neighborhoods, which still retoin.some of their 
ethnic flavor. "Examples in Detroit would be .Greektown, 
Hamtramck (Polish), "Cass, Corridor (Chinese), Chene near Edsel 



Ford (Yugoslavian and /\lbanian). 



PROJECT 6. , . . 



Another approach would be to trace one? ethnic group's history 



in thh cobf^lor city or state, in particular emphcsizing 



^here iarge-ma|orities of them live and have lived* An upward 
mobility pattern may emerge nlhat is, the people of tfiis group 
move info more affluent areas of the c{ty or suburbs as they stay 
' in America over a period of time. A discussion -centdring on the' 
reasons for this coijld b6 stimulated-, - ' 

• . / . - ■ y 

r ^PROJECT 7' ^ 



The students use a map of the world to determine •which ports of 
the United. States h^ve large rjumbers of certain efjhnic groups. 



After disfcussing the tendency of many people .to stay in the 
first place tfiey settle* upon,, students, can trace the route 
ethnic groups probably toolj to get to Ameri^* They can see 
thah those from Europe came across the Atlantic Ocean and so 
v/ould most likely be in northeast€?frtlnited States, those from' 
Asia crossed the Pacific and would probably be on the west coast 
and Mexicans crossed the Rio Grande and would be in the^ Souths 
western states. They could look at a census report to see if 
their hypotheses were correct. Many ethnic groups could be 
located by country. o& origin and ploced on on approxilnate point 
on the mop where they might'be e)Cpected to hove settled. The 
migration from these sections might al$o.be appropriately dis- 
cussed here with spetiol emphasis on reasons for m^^^vement, i.e,, 
better opportunity, proximity fo relatives, etc. 



' 'PROJECT'S * ' . ' 

Studentjs should be aware that fhe move to another culture is , 
ver/ dlffitult. They shocrld qlso be aware that not alf ethnic ^ 
groups were welcorhed ta Axnerica, After discussing som^reasons 
people were not welcomed 0ob competition, prejudice/ etc,) the 
students' cou Id wHte stories or role ploy regardlog the way it 
would feel to.beJn a neyj country, 

;To get a better idea of \\o^ one may feel In a new country withocit 
understanding the language, etc,, the teacher cou1fl^il^ite.a , 
p^\h%to*present\talk in a foreign language, nVshoofd then 
ask the students what he fel^ike when fie did not know wha^ the 
person was talking about. The teacher could aisp take the 
students to a part of town they have never visited and lead them 
away 'from the.sovjrce'of trans^^brtation. As a group they v/ould 
try to find their way back. This should be related, in the child's 
mmd, to a person new to the city, apd attempting to find his way 
around. Again, diifussion about how the child v/ould feel ih ^ 

this situation |;hould be encouraged, ' The J|^Jdents could 

\ ^ * 

also discuss and dramatize various s^tuatioifTsTn which they 

could he^ someone new in the country/by helping them leorirt 

/ ' ' / ' 

English, shov/ing them around the n^tghborhood or school, -ex- 

plaining customs, i,e., eating, dressing, and^ the sampling of* 

18 ■ . 5- 



foods. Other kind^-of hypothetical Sftuationj could be intro- . 
duccd^by the teacher for the children to act out* This is one 
such example?' » ^ * ^ * * . 

' .There is a nevy boy in closs from Spqin and he doesnH ^ 
rknoW how to get to th^sfore. Whdt .can you do to help? 
* There is a nev/ girl in- class from Mexico and Jane doesn't 
like. her and is going to fight with her/ What con you 
to to help? Toma is^Vront Albania and wan|s to taste a 
hamburger^ How can you help? Studenti^could also dis- 
cuss or list things they could learn* from q pei^on that 
y/as not bom in America, knowledge about foods, 
' language,, dress, customs^* *^ 



J 
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Other '/hemes for students •to consider in stuj^jrmg their back- 
ground is the unique language; foods, music, songs, clotWs, 
dances,, folktales,, holiday?, customs, dirts and iSxifts,* in shorv;. 
cultural history of each ethnic group. These ejects of a culture 
should te incljudecl in any-stuc^,about ethaic groups. Ethnic . • 
festivals air^ an excellenf'-and'^njoyable method for 1te|pin^ stu- 
dents learn about their and oth^r groups* cMStom5>^and carl be 
easily set up as a scliool prdl^ect. Several rooms can work toget- 
4ier on a fesfivaCor one ro6m can do it on a small scale* * 



THE ETHNIC'FESTiVAL 



\ 



One way to approadvthe festlvql is for each room (if it is a 
school project] or committee of four oriive students (if only certain 
rooms are particfpating*5uto select an ethnic group they would like 
to represient* At this rime, it njay be necessary to list with the 
students the names of various,ethnicigroups. They mayi^e groups 
fbumd in your city and neighborhood or elwJ^/here the country* 
After the ethnic groups have been chosen, ^the students decide how 
they would Mke to present' theFr ethnic group to other students* 
Research will malce this aspect of tlie project e^jsier. The Ijbrory. 
or ethnic organizations in the city may be helpful at this time\ A" 
local .college or*ajniversity may be abje to provide the class With 
infonmation and may even have a student from the cou^ry of the 
ethnic group chosen. The class could perhaps ^ite to tKe UN or 
UNICEF in New York for further information, Yhese organizations 
con provide interesting leads if they cannot aid the classroom project 
' directly # Some suggestions on ways tc^ presenhyour ethnic group in a 
mini-festjval are included in the following actLy^ties: - 

Activity I 



' Demonstrate the songs, instrumental music, and dances of 
your gropp^ Play records of fhe music and songs. l\ive 
the students draw pictures of the musical instruments used* 
in the music or make a replica of them. *L/3arn 4: folk song 
♦ and sing it (if possible) in both English and the native 



language* * If tj^ere is a sfory behind the song^ have students (' 
L Svrite about it, and/or illustrate xt.^ team la ^olk dance of ' 
the particular chosen group and inake 6V> authentic costume. 
, fofothe dancers. , /■ - 

Activily 2, ' : • * . 

pretpare arjfl serve sime of the foods eaten by your etbni*c 

group* ' * , ^ ** • 

Activity ^.3 *^ " ^ 

A^ake a mural using-a sheet of poper as long-crs one wall of ^ 
your room.. Clothing of the native country, architecture 
of villages, .or cities, a local custom,. the celebrating of , 
a holiday, the National flag, native foods, a natipnd sport, 

f or some famous landmark may be depicted gn the mun^L Have . 
^ the students write a story explaining what is represented 
pn the mufal, ^ - '* . , - 



Activity 4 ' r 

Make dioramas (a scene ifibdeln 3-D ffishion in a bQx)-*of^ 
some aspect of your groups' culture. ^ Any of the things 
represented on the mural in Activity 3 may also-be made m 
a diorama. Students can afso write a story- telling about th^ 
scerte portrayed. 

* •* ♦ ' * • • 

22 * . " 12 
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— ' . > 

Demonshtjto sonie of the gqfnfes ployfccf by the adults and. 

• * * ' 'I 

children of a particular Q^hnic group.' The students could 

. • , • \ d . 

^ftf the gamd up in the room a^d play it while anothef child 

t • « • • 

/explains the game and how i^ is played, 'Many garf»e$.are 
fairly simple and reflfuire very I if tie equipment. Where pdss- 
ihle, 'the class could make tbliflames themselves using 
available material. ' . ■ 



Activity 6 . ^ ' • • ' . 
^— I— t , 

bramatize d folk tale belonging to the heritage of the ethnic 

/ 

.group chosen. ^ ^ ^ , ? ^ 



'Activity 7 ^ • ■ . • . ^ 

, Demonstrate how some of the. holiday$^pr festivals are cele^ 
brated k/ your-'group by actualjy cetebrciting \f in your room. 
Therefore/a class m'ig^it celebrate the Chinesfir New Yiear by 
' making a. colorful dnagon body, from severol sheets sewn toget- 
her. T\yb head could j?e made from papier macb4'. The 
' shidenft-m'ighf stxmd under the head and drape the sheets 
around one another. The "Dragon" marches around the room 
while other students make noise on drums made of decorated 
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oatmealljoxes ♦ Have sfudenh^ife a^sfory abou* the holiday 

and encourage dne to read if While' the ||^ers»ccf it out, A 
• . * . > • \ • 

sF^t^icit could te Written olJout how the^fejtivoK^^/holiday 

came'into being or ^S^ celArgted and presjented, •* 

' ' ■,"*.• 

AcKvity- 8 ' ' . \ \ ' 

'Set up a -"^fall of Fame" oHomous peoptle that belong to the 

^ ethnic sfroup chosen; These people con bo.famous in fh©^ 
hist^ory bf America' or their^nafive country,, nationally or 
^ locolly/ great scientists or inve.ntors/ men c\pd jyomen who ^ ' 

• - • ' i ^ . : ' ' \ ' ' . 

hove mode^'some contribution io the settling of America and 
the cjty, hr who are fbmqus today jn musi9/ art/^ television, 
movies, wrih'ng'y government, service sports, science, bus- - 
iness, (Stc» Students could write letters tolhose people 



^ living today,-^expl^iinin5 whaf^eyore doing 'and requestinj^ 
pictures. and biographical information • f*icTureJ jiiay also be „ 
obiaine^^om mogozines/^wspapers pnd books. Students. con 
draw pictujfes of people they want to feoture. Tor each person 
in the "HqH of Fame".tne>e should be apicturaond o short 
story illustrating the'^redsons that person is remembered and 
respe dt^tJ t^y. . • . 
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A myral might be Jade show! njg fne history of f+ie groufi In 
America or the city* §cenes c6uld b^painted to illujStrate \ 
the reasons fhey came, f^yces of settlement, type of employ- 



ment, and contributions they have added tp the cultute • 
(example; Gentians, Christmas-trees; Italians, pizza). 



These flemonstratioris, displays, dances, etc^ could be set up . 
in orje large, central location where each group has a place which 
allows the jSublid to walk aroupd and ob^ierve/ Arwthef method of 
displaying exhibifs is to set one up in eadh room which dllows^ 
observers to walk from roorfi to room. Still another alternative 
might be for each comniittee or robnfi to present the'etlinic GliinI-- 
festrvqroh the stage. ' * . \ * . * ^ 
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y/^ Ariother appr9aeh/t<:>^thnic festivals is for each joom or . * 

committee tc^select an aspect of <ii fcujture, (i»e., music, 

dance, folk tales, arts and crafts, houses, foods, holidays, 

customs, costumes, history government, etd.) and^emon- * - " ' 

strato it for several ethnic groups/ In a school that has \ ^ 

platoon or team dteacjiing, the teachers could relate their , , 
* • ' ' ' 

^ prqsentatiofi to their subject oreo. Some suggestion? are: ;^ . 




Math Teacher 

7^ 

/ 



The math teacher could wo/K A^ith counting, numbers, 
mone^tory systems, weights and mrasure? of various countries. 
The students could"<lraw pictures" or make replicas of the money 
me6 in other countries. They might mak6 a chart shbwing how 
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. to count id dffferent languages. They coufd hrinsfer some of 'our 
•comit/on v^ eiglrts and measures-info whaj- th^y vycu Id be in other 

. 'countries. The^N:!^?^ ^Howlhe equivalent of foreign money^^ 
*75sfT»erican money ($I.BO =.i^poso5). The students could set up 
a market display and ihow the prices t)f various items, (for example 

, qor, television set, ice. cream cone, potato djjps> pop, can. of 
beans, dress, stioes, etc.) in' this country, and ccritrast it with the 
cost in other countrfes; 'niei'e coqici be a display of the history of 
objechs used for money and trade in^other couhtrsea^ 

jSym i^cher • 

> rV"—^ - ' ■ 

The g)«m feachor could feature games played by mony diff« ' ^ 
erent c^thnicqroups. He might work v/ith the music teacher and 
produce a show presenting son^s and dances of many lands, ' 

' ' 

< Artjeacffer *y ' ' ^ . 1 . 

The qrt teacher could display native crafts: e.g^/kites of 
, Japan, deqorated eggs^of^e Ukraine, masks of Africa, pottery > 
of Mexico. The students could reproduce or find pictures of 
, famous^ art work of different ethnic groups, , 

•\- / ^ ^ . ■ - ^ ■ 

1' '^-Sc ience Teacher . * * " 

The science teacher mi^ht describe the weathjjr or climate 
* of^'fforent countnies and have students draw picturefs or make 
diorama^ of weather conditions \n sdveral coyntries.at a given 
>ime/ for example, the month of December. The'c!d&,might 
also possibly explore pnd discover the plants and animals 
Niafive .to other lands^ The jtudents could*draw or find pictures 
of them and write sfiort articles about their habife, and products 
they provide for the peopje (food, clothing, etc;.) including 
, background information regarding reasons they are 'found in a 
^ certain area. Examples niighf be seals, camels, tropical fruit, 
certain fish, etc. This material could be used on oibull^tin 
board or'put ir^d stucJenf^ade book with op appropriate title. 



InterdtsgipHnary Approach 



The science teacher could olso wak in con|uncf!on with tf^e 
home economics or a homeroom class on a projecf Ulustrating how 
dffferjSnt ethnic groups use the local produce in their country for 
their foods. The classes could use the Information on plants and 
animals found in other countries and make a recipe book of dishes 
eaten by different etimic groups using those ingredients native to 
their land. Some examples would be o Japanese dish that uses 
fjsS and rice, and African dish u^ing yams, and a Mexican dish 
using com. and spices. The science class could moke a dispiqy of 
famous, discoveries and inverttions in science and the country in 
which if was created. The fethnic group or place of birth of a 
famous scientist could be part of this display along witR pictures 
gnd stories of the sciei'itist and, his discovery or invention. 



•Social Studies Teacher 

; . . — 

In Hie classes where social studies is taught, the students 
could make booklets, draw pictures, or find exampfes^of photo-^ / 
graphs or articles describing or illustrating in magazines the marty 
forms of government found all over the world. Another project 
Would be to find or make samples of some of the natural* resources,* 
'/nanuf a^:tured goods,, oc products of drfferent countries. The class 
could write short stories to accompany each sample tel which 
country thq product comes, from anH how it is used. Another pro- 
ject would be to make a mural or giant book depicting moments^ip 
history pr contributions made to American history in which members 
pf different ethnic groups hod participated. Examples could be 
Chinese wofking oil the railroad, the Scandinavians settling on 
the farms in the northern states, <ind the Spanish exploring the 
southwest. / 

Homeroom or Language Arts Teacher ^ 

•The homeroom or language arts teCicher could have the 
studen^ts write and tllustrate folk tales of many ethnic groups. ^ 
Dolls or puppets could be madq wearing the, colorful costumes 
of various ethnic groups. These dolls or puppets could be made 
from muslin or old sheet? dyed a color close t0^skif1 tone* The 
material is then cut in the shape of a human being. Two of the 
shapes are sewn together around the edge, but room is le^ft at 
the top to turn the material inside out. At this point in the 
process, the doll would look like the figure in the diagram on 
the following page. 
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The doif would then be stuffed v/rth old stoddngs or rags* 
The face can be made with magic markers and' yam can be em- 
plbyed for the hair; The costumes can be made out of -^crap 
materials or oj^^eets'and studepts can make designs on them 
*usin^ the magic markers, ^ome ideas for costumes also appear in 
this diagram • * ^ 

The class could take one holiday (Christmas, ^^Easter, .New 
Year, birthdays) and write about many ethnic groups and theii^ 
ways of celebrating the holiday. All of tfiite/in formation could 
hij compiled and made into one giOrt f'bookVitb illustrations 
drawn by the students and an cppr<^p>(ate title on the cover., 

V * ' " 

Anotnter project for language arts which could ^orr-elate with 
math and art is to make a calendar^showing the days on which 
holidays and festivals are celebrated;around the world. Make 
the calendar large enough so that in the box under the approp- , 
riate date the students can write in the name of the holiday or 
festival^ the country in which it is celebrtited^ the story behind 
the holiday/ and include an lllustratiori of how it is observed in 
the courtny; '"^ 



Other Activities Related to Ethnic Festivals 



/ 



Pen pals are also an excellent source of^nfohnation about 
the way people live in other coontries. An interesting project 
for b festival could be to help tm class find pen pals, encourag- 
ing them to wrrte to them and asNj-hem about their everyday lif^. 
V/hen the answer^ are receJved, a bulletin board could be^made of 
the letters^ A string would thfen bo attached to ex '^h letter and 
to the country from which it was received* If the Fetters are 
written in th^ languages of the^pen pals, perhaps semitone who^ 
copes from the country could translate ^them for the doss, ^,Both 
the* original and the translated copy could be put on the bufletin 
board, * < 

Since most ethnic groups hove a languoge whteh is unique 
tp^them, a project •dealing with the languages of oifher pe^le 
could be a part of-the festival The class could set up a display 
which showf ^how.sgme of our everyday expressions v*ould appear 
written in a foreign language* These expressions could be put 
on a tape recorder in "both 'English and in the foreign translation. 
Blank tapes could be available" and 6ther studen'ts could reciord 
themselves saying expressipns in the other languages. The class 
could trace many- of th^arwoj^ior phrases we use today back to 



their original source (©cample: kindergarten-German; rodeo- 
Mexican) • Then a display could be made shoWing the wjlord 
or phrase and itVs country qf origin or the ethnic groupfthat 
began using it. Pictures might also be; drawn to'illustfe^te i^, 
(See illustration on next page.) ' , 

Also, the homeroofn couJd have.q'fdshion show showing some 
of'the cosfumes worn by^different ethnic groups. The students | 
could make the costumes, v/rfte the descriptions, and coordinate, 
the fashion show. Research could be done in the libnary or tbfe 
encyclopedio could be used to find out how the costumes should 
look. Parents could, help sew or fihd clothes that resemble th-p 
, costumes worn by 0ther ethnic groups, ' | 

^ Still another approach to ethnic festivols \i for the entire 
school or one class to concentrate on one ethnic group and s6t 
up d*^splays, demonstraHons, or perfbmtailces which reflect tj^e 
cultural heritage of that group, Tbis is' especially hefpful if a 
large segment oHii^j^chooPs popuration is of one>ationality or 
. e.thn'PS^^up/^On^ room or committee might lake the ttwiid, 
another donee/ cujt^^ holidays, foods, history, costumes, etc. 
andpresenrs^Mp,^^ way to the school. Many of the ideas and 
suggestions incorporated in the previous pcN(^jcould be u^edf for 
this type of festival, • \ 



The Ethnic Parade ** ♦ 

• ' During the wanm Wisather, an ethfoJc festival might tdke the 
fonm of a parade. Each room would take an ethnic group or one > 
group G(^uld be the titeme of th'l entire parade. If it in^^^lves ; 
*only a part of the school the parade should move around ithe school 
yard while. the non -parti gipating classes observe. Parades involv- 
ing the whole sch(^oI might march in a two or three IdIock radius 
around the school. , Parents, neighbors, businesses, or other school 
in the area cou."d disbbe invited to observe, The.poroqe might in- 
clude the following asptecb: ' i • 

• / . ; ' * 

^ Students with bicycles could decorat| their bjcycfes 
with crepe pqper streamers placed on the hmdiebars 
and drawn through the Wheels. They coj Id u^se the 
colors of the- flag of their ethnic group, Coi^brful " 
posters could be made from paster board using tempra 
paint or markers. The.name of the group represented 
and ipjtie' picture to symbolize the group could be 
placed on the posters, 'This poster could bejhung on 

^ the back of the person on the bicyqie, , ; 




/ 



30 



19 



Other shjdenh might dress In a costume of a particular 
efhnic group or. dress as a famous person, either past of present, 
who belongs to ^that ethnic group. People who ore \veH knov/n 
but yHiho have figured in some way in our counhy'i past could 
also be represented. A sign could be«^t on ihe bade of the 
chiW explaining who he is and ^e reason he is rernernbcred. - 

Mt;s!c and songs of an ethnic 'group might also be recbrded 
' and pla/ed oh 6 portable fape recorder as the porode marches 
down the:street. Music could also be picyed on a portable ^ 
radio brocfdcosting foreign musi c. Studenh could make ntusicq I 
instruments out of poster board like the one^ used in the trtusic 
being played and march in tho parade as musicians. 

* Floatsfmight bemode on o piece of plywood which is placed 
on a wagon and pulled in the parade. A small village or town 
could be made similar to those found in the country of a particu- 
lar ethnic group. Ground feature imountoins, grass, hills, roads, 
etc.) could be made using plaster of Parts. Tiny houses and frees 
could be' bought or mdde from available materials. Vo\k could " 
represent the people. ' ' " 

* Sandwich board posters could he made and worn over the 
shoulders of students. Pictured on the posterboords could be 
the food5 eaten by a particular ethnic group, >?cenes of the , 
national pastime or ?i^rt of the group, pictures or symbols of 
cdntributlons the group has .made to the language or style of 
life of this country, and pictures of a special holiday or festi- 
val celebrated by the group. 

If, oh the other hand, the class chooses to take one central 
theme and develop it fcjr several ethnic groups, several other 
activities can be used. The following themes illustrate this. 



Hove Prida In Yourself and Your Heritage 



Place on th? bulletin board pictures of (Aildren frdm 
different ethnic groups ar6und a map. Place, strings 
* frdm^he picture to the country from which the child 
^^Hiis ancestors originated. These pictures can bo cut 
frcH^ 0 magazin6 or be snapshots pf children in your 
scbol who belong to different ethnic groups^ 
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Place pfch??e$ of different foods eaten by the children 
(either ajovm* by the students or cut from magazines) 
on t|t^ board ond beneath them labels which depict t^e 
ethnic i^roop that brouj^ht It to America (examples: 
hot dogs - Gennan; pizza - Italian). 



Thay Mode Americxi G reat / 

Have 5tudenfe wite stories Kjnd draw pictures of 'people 
' or gronips who figured In some ymy in the history of this 
09ur>try« The nome of the city couljtbe substituted for 
$^erica in the caption and the stories could feature piopi* 
who were prominent in the history of the city of Detroit; 

Festivals for You to Celebrofe 

Display essays written and illustrated by the students 
' describing the nwnner in which festivals ore celebrated 
by different ethnic groups and reasons they are celebrjated* 

. * 

Everybody Says "Hello'^ "Good^^ye", "How Are You", or * 
\ "Merry Christmas" ^ T * 

(Choose any one) Place on the board how the^phrase or word ' 
is said In different languages« 

These ore only <f few ideas for the use of bulletin boards but 
they show how Boards ixin be used, to teach ethnic studies. Each 
teacher can devise a board to meet his Individual needs. 



A Potluck Supper. Parents and children cooperate in ^ 
understanding ethnitijy . 

This project would involve both parents and children ?n 
learning about other people* It is also an excellent opportunity 
for teochers and ^r^^nh to get acquainted* 

Choose *a cortVenrent evening or afternoon in which ^ 
students and parents can have a potluck dinner. Each 
child and parent should prepare a dish that is i> favorite 
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of their ethnic group. If many students In your class 
belong to the some group, the requirement could be to' 
prepare a dish that* Is a speciality of another athnic / 
group* The recipes could be obtained from a cookbook 
which contains International rGcipas.» On th« afternoon 
or evening of the dinner, the dishes are sat out, Idbeiad, 
- - - and consumed In a smorgaAord fbshiQfi3 .v&nphajlaia the 
point that each participant bring a different dish so^thot 
mony natiionolitias will bo represented^ The students 
could put on a paffofTnance.(songs, dancef^ chorol 
readings, etc.) op display some of their wodc* The 
parents, tckxchers, and students could discuss soma of 
the custoim and traditions observed in ^e home* 
Travel films tbuld be boaowed jroin the library and , 
shown at this time or a spifetker could'bo mvttad to 
talk about the ethnic hlstosy of the city. Music frm 
the different countries could fa$ played In the back- 
/^r^nd« 

Celebrating a Holiday a Month ^ 

' . * » / ' 

All children enjoy celebrations and holidays. This enthusio^ 
cAi be used^to acquaint Students with the culture -of other people, 
^ev^e idea is to take one holiday or festival a month and have the 
student?? celebrate it with'an activity. Some ideas mighfbe: 

AcUvsty 1 ' 

If the festival calls for bntems or some kind'of * 
light, they can be mode in several way«^ pnd way, 
is to corye out a turnip., potato, or other suitable ^ 
vegetable or fruit end paint the outside and ploco the 
candle <x\ the inside. 



Activi ty 2 

Some festivals 'call for masks, iViC^s can be made 
from paper bags decorafed with constrvsction paper. 
Others can be made using paper plates. A^mcsre 
difficult kind can be made using papier machd whiph • 
is shaped around clay. The clay c^in be made into any 
shape desired,(antmals or people) and strips of paper 
wrapped around it^ After it has become dry and hard 
the tT^ask'can be removed frcm the cloy and painted * 
in any fashion desired* 
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Acrtvlfy y 

« The students can indke pupp^h and act ouf a short skit 
about fhd ceiebraHpn* 



The most Important thing In this project if to select celo- 
brations^ of many different ethnic groupk« The teacher and 

. students should find one for each month and strive to find some 
which ore stlH celebrated today* i^fionai hoitdoys (such as 

^ the 4th ofjuly) celebrated Jr^ this country should, not be Included. 




"conclusion 

It {$ my hope thot at somp Hme in tfr© teacher's busy 
schedule, he j^iie)«will fry some of these Ideos In his ^ers). 
schobl or*clas9rooin« If is important that all children be aware . « 
of who they ore, where ifiey cqme fiwn^ in short/their herlttige. 
Often, in our eagem<N5 to get across the three R's we oyerloolc 
this fact. Children would perhaps he more accepting and show 
greater understanding toward those who ar<j different than they 
if they knew the cbstoms qid.cultures of other peoples^ Hope- 
fully, this understanding wbuid influence their adult life, 
eventually making them the lecders of a mora tolerant generation. 
All teachers are aware of .the mportance of a positive self- 
image in children. Ethnic, studies is one way of helping chjfdreh 
develop this positive image. 

',r^t is of significant value for the children that ethnic studies 
be, OTSome time, mcluded in the school curriculum* These 
suggestions in' this handbook can.be ii^cludeidjn almost ony sub- 
ject. Hopefully, teachers will use them bs^they are or change 
thenfi t6 fit their purposes - but th() most important thing Is that 
they use them. a ; 
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★***^it***r******* RESOURCES AND BOOKS****************^ 

<^ . • * ' . 

South East Michigan Regional Eithnic Heritage Studies Center 
71 East Ferry ' , ' ■ 

Detroit, Michigan '48202 

8-72-2-225 * , ^ 

Can provide you with information on the ^ethnic history of the 
city and put you in cdntact with variqus Detroit area ethnic; 
organizations • . , . * 



International institute • > 

lU East Klrby . , 

Detroit, Michigan 48202 ' " ' 

, *" * * Ik • • 

871-8600 . • ' , Z ' ' 

Can provide you with programs about.different ethnic groups, » . 
teach you ^$nces and songs of different ethnic groups, and 
put you in contact with people of various ethnic groups residing 
in the city and suburbs*. • 



Children's Museum- 

67 East Kirby , - ' 

I^^troit, Michigan 48202 



873-2670 



Detroit Historical Museum 

5401 Woodward 

Detroit, Mic^higan 48202 

833-1805 
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Ethnic Directory I (Available at Ethnic Herita'ge Studied Center) 

A source of ethriic restaurants, stores, churches, recipes, 
organizations, and institutions. 
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Holidays Around the World ✓ ' ' « ^ 

by Joseph Gaer ' . ' - . ' ^ 

The Book of Festival Holidays 

by Marguerite Icjcls , " * < 

Customs atxi holidays Around the World ' ^ ' " 
• ^ • by Lavenic Dobler , • • 

All thtee provide the teacher jvlth infom^atlon about cel^rations^ 
around the wprld,; M^ny holiday s and festivals -are^'oi^llned^ 



Festivals for You to Celebrate^ * * . 

/ ' by Susan Purdy ^ - * ' : ' ^ 

This publication pre&ents art prpjects which dan be done in- 
coniundion with holidays observed in other countries. ' 

Festivals - ' • # 

. by Rtith l^aiinlrig Sanders , . • 

A:f)ook 6f stories .which tell about ^fes^vats around the Vorld. 
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